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Materials checklist and notes:

Item Consumable | Quantity | Notes:
YorN

Computer

Projector

Clicker

Power Point Presentation
on USB or Computer

Handouts

Chart paper& pens

Sticky notes

Agenda

Sign In forms

Evaluation form

Articles to be read

Etc.




About the guide

This guide was developed as a model for intermediate schools teachidgldren in grades 48. It is offered as a complete

training resource for evidencebased practices that support literacy irfourth through eighth grade. Designedo support

instructional leaders to deliver effective training to teachersthis guide provides nine evidencebased strategies with practical
application ideas and examplesas well as resources for immediate implementation witkchildren and in classrooms.

The components in this guide are derived from the Institute for Educational Sciences (IES): Improving Adolescent Literacy
whichincludesA AT 11 AAGET 1T 1T £ OAAOO AOGAEI AAT A AOGEAAT AAd OAI AGAA Oi
website: www.ies.ed.gov

Both the guide and presentation materials were compiled by the Northwest Comprehensive Center at Education Northwest for
the Idaho State Department of Education.

How to use the guide

This guide isdesigned to accompany the training provided to an instructional leader (coach, teacher, administrator) who
works with and supports teachers to utilizeevidencebasedstrategies to improve outcomes for intermediatechildren in
grades4-8. The instructional leader will be trained to facilitate and lead learning in a school and/or district setting. The
facilitator & guide includes a preformatted slide presentation with an associated script. Materials for use by the trained
facilitator also include handouts and additionalveb-basedresources to share with teachers.

The design of the guide provides flexibility to facilitators to respond to school or district needs in a targeted manner. Bac
evidencebased practice can be provided as bridraining sessions over the course of a school year. These recommendations
can be grouped into common threads and presented or provided as a full or half day professional development session. The
practices introduced and subsequent activities are not coeht-specific and support improving literacy across content areas in
grades 48.

What participants need to bring

The participants attending this professional learning session should bring theirace instructional materials, teacher manuals,
textbooks, and/or grade level standardsThroughout the session, they will be asked to reference and make connections to the
instructional tools (core instructional materials) they are currently using.


http://www.ies.ed.gov/
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Outcomes

A Describe theimportance of motivation and engagement in literacy learning

A Explain how motivation and engagement are different and what this means for literacy learning]
A Learn 2-3 strategies for increasing motivation and engagement in the classroom

A Practiceand apply stategies for engagemento current core materials

Engagement Structures

A Structured Partners (group of 2 at table)

A Table Groups

A Pairs-to-Square (two partner pairs come together to create group of 4)

A Discussion Placemat (from Discussion modute will be usedas engagement and discussion structure in this
module)

A Talking Chips

A Additional embedded engagement strategiesquick writes, weighty words, inside-outside circle, cold call, whip
around

Slides Time Suggested Script
5min. | Welcome

Evidence-Based
Facilitator Guide Improving

Intermediate Literacy

Recommendation 4:
Motivation and Engagement in Literacy Learning

FE— ®

(Introduce yourself, colleagues, and participant$

41 AAUBS O b O ALibelacydoAlidirhediatd Liearnerswas developed in
partnership with the ldaho StateDepartment of Education and the Northwest
Comprehensive Center aEducation Northwest, anonprofit organization.

The goal of this workshop is to share evidenebased recommendations for
improving intermediate literacy. It is designed to provide the research and
practical ideas for meeting the needs of all students, including struggling
readers across content areas.

The goal of this workshop is to share evidenebased recommendations for
improving intermediate literacy. It is designed to provide the research and
practical ideas for meeting the needs of all students, including struggling




readers across content areas. We have two outcomes for today (point to
chart paper.) By the end of this training, you will be able to:

A Describe the importance of motivation and engagement in literacy
learning

A Explain how motivation and engagement are diffent and what this
means for literacy learning]

A Learn 2-3 strategies for increasing motivation and engagement in the
classroom

A Practiceand apply strategies for engagemertb current core materials

Our shared goal is to provide support for Idaho educatorss together we are
challenged with equippingfourth through eighth grade children with literacy
skills, sothesechildren can competently meet the collegeand careerready
expectations they will be facing in just a few more years.

Quote

1

Texts young adults are asked to read in
postsecondary settings, including community
colleges, the workplace, and the military are
significantly more demanding than high
school textbooks.”

(Wiliamson, 2008)

pense Center

3min.

Quote
Take a minute to read and reflect on this quote
(Allow think time).

What does this make you think about as a fourtkighth grade teacher?
(Allow people to share their thoughts.)

What implications does this have for you and for your students?
(Ask people to share out their thoughts.)

Every day and in every classroom in ldaho, teachers and students are using
texts to communicate through speaking, listening, writing, and reading. We
are preparing our students for a world of informational texts. This
presentation has been prepared for ALL of you here today.




The ability to read critically is the one common factor in all content areas.
Whether you teach math, science, social studies, English, or technology, we
ALL teach literacy.

S e i e e © The literacy challenge EO OAAl A O OOOAAT OOh O/
In 2019 the National Assessment of Educational Progress, or NAEP, was
m administered at schools across the natiorthe 2019 report card shows that
,.."‘ N fourth and eighth graders in most statescross the nation have stalled or
‘ declined in reading proficiency during the last decade. A full twathirds of
" | students did not score proficient in reading on the most recent test. One thirg
of the nation's fourth-graders tested "below basic."

In Idaho, 34% scored at or above proficient in fourth grade and 37% scored
at or above proficient in eighth grade reading. Both of these scores were
above the national averagef-urther, across the board, Idaho is in the top 15
in the national rankings. However, theeight-grade reading score decreased
by four points in 20197 a statistically significant drop.

Students considered proficient or advanced by NAEP standards possess the
academic literacy skills necessary for school success. The national statistics
demonstrate that many students leave middle school unable to read
adequately and are, therefore, unprepared to learn from textbooks at the hig
school level and beyond.

I AAT OAET ¢ O *AATTA #EAI 180 O0OACACQ
and above, studats move from the learningto-read stage to the readingto-
learn stage. It is during this stage that students read increasingly more
demanding academic texts containing challenging words and complex
concepts beyond their oral vocabularies and knowledgedse. In the critical
transition period from learning to read to reading to learn, we often see a
drop-off in reading scores, particularly for socioeconomically disadvantaged
students.




1in 4 children in America grow up
without learning how to read.

Educators who work with students in grades 48 know that, unfortunately,
not all children learn to read by the time they leave elementary school.

In fact, 1 in 4 children in America grow up without learning how to read.
How does this affect content area learning? What does that do for their
future? Statistically,2/3 of students who cannot read proficiently by the end
of 4th grade end up in jail or on welfare.

53% of 4th graders admitted to reading recreationally “almost
every day,” while only 20% of 8th graders could say the same

thtttttttttttttattes

()

(Read slide aloud.)

What is happening from elementary to junior high? What are you doing at
your school to improve the 20%? How are you supportinthe students who
have failed year after year to read and comprehend at grade level? How mig
this affect motivation? (Structured partner share.)

A few ideas from schools trying to address this issue include:
Librarians knowing students lexile levels andyuiding them towards
appropriate books
)T OAOOGAT OET T Al AOGOGAOG OAOCA O AAn(G
simply blanket intervention programs that may or may not address
specific student needs
Reading clubs where students sign up for books to read
Grade level novels with audible for students who need additional
support
Strong Tier 1 instruction that meets the needs of all students, not just
those on grade level
Etc.




Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

O, AAOT ET ¢ O OAAA EO AleBD K aduhgsté does
not learn to read in a literacydriven society, hope for a fulfilling, productive
Il EAZAA AEI ET EOEAOG806 '8 2AEA ,UuUllh A&
Behavior Branch of the National Institute of Child Health and Human
Development.

Although students who fall behind rarely catch up without intensive
intervention, research has demonstrated that secondarevel students can
make significant gains with proper instruction. Evidence also suggests that
struggling middle school readers can impove their reading skills when there
is adequate time for instruction and researchvalidated instructional
practices are implemented.

A Close Relationship Between llliteracy
and Crime

* Nearly 85% of the juveniles who face trial in the
Juvenile court system are functionally illiterate.

Prrmest Compneteniive Cater

Did you know that there also is a close connection between illiteracy (readin
on or below 4h grade) and crime? (Read quote on slide.)

Teaching Reading /f not me, then who?

1

Learning to read is critical to a child’s overall
well-being. If a youngster does not learn to
read in a literacy-driven society, hope for a
fulfilling, productive life diminishes.”

G. Reid Lyon,

, AO6O OAAA OEEO NOIi OA ET OTEOITSB

Do you agree or disagree with this quote? (Thumbs up/Thumbs down).
Why? (Discuss.)

(Then, before moving onto slide 9, quickly havparticipants synthesize the
information on slides 3-8 addressing effects of illiteracy with the activity
below.)

Write the following question on a sticky note: Why focus on improving
literacy instruction in ALL content areas? Get out your Conversatiome
turn to your structured partner.




Our key question is written on your sticky note. This is what is in the circle o
the placemat. We are now going to use the Conversation Skills for Supporti
Ideas with Examples, located on the top righhand side d the placement.

1. Partner 1 will pose the question from the sticky note, but reword
using one of the question promptsn the Supporting Ideas with
Examples, Prompting section. For example, if | was partner Igduld
OAUR O#AT Ul O CcCE OtAeinfohnatidn intréd@céd B |
thus far why we need to focus on improving literacy instruction in ALL
AT 1T OAT O AOAAOeo®

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement, citing a fact from slides&

Then, partners switchroles--Partner 2 then asks the questionusing a prompt
and Partner 1 responds using a sentence starter

Why Focus on Improving Literacy Instruction? G

student learning. If not me, then who?

8 Hortwest Compreensie Cener
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When we think about improving literacy instruction, nothing will replace an
effective teacher. (Direct participants to write20x on a sticky note.)

The teacher is the most important factor in student learningA teacher is 20x
more powerful than any other interventionAnd yet it is also true that there is
more variance from classroom to classroom than there is from school to
school or district to district.

Good Instruction is Powerful G

-
K L) 66
e Good instruction is the most
= 1 - powerful means of developing
A

X .

% proficient comprehenders
and preventing reading
comprehension problems”

-Rand Reading Study Group, 2002

(Read the quote aloud.)

As we previously discussed, the ability to read critically is the one common

factor in all content areas. Whether you teach math, science, social studies,
technology, we ALL must provide good literacy instruction to ensure student
have the skills and grategies necessary to be successful in school and beyor

Our goal today is to provide some specific tools for improving literacy
instruction in grades 4-8. You were asked to bring some teaching materials,




such ascore instructional materials, teachermanuals, textbooks)esson plans,
and/or grade level standards so you can apply new tools for improving
| EOAOAAU AOOEIT ¢ OFI AAUBO OAOOEITT 8

Idaho Content Standards

®

R\ I
English Language \
Arts/Literacy

P

Recognizing the value of consistent, realiorld learning goals to ensure all
students are graduating high school prepared for college, career, and life, ol
state adopted Idaho Content Standards in 2011.

(Pull up standards on the website and show wherthe literacy standards are
and where their content standards ardocated.)

Although labeled on the SDE website as English Language Arts/Literacy,
these standards provide a framework for literacy not only in English
Language Arts, but across content areas history/social studies, science, and
technical subjects.4 T AAUS6 O ET A O ACETT 11 EIE
AEOO ET O1T )AAET 80 wi cl EOE , AT cOACA
Literature, Reading: Informational text, and Literacy in HistorjSocial

Studies, Science, and Technical Subjects.) Standards and curriculum work
together to guide teachers in understanding what students should know and
be able to do.

Idaho has adopted not only these ELA/Literacy standards, but also content
standardsfor various disciplines, such as history, science, health, the arts, et
The content standards for a specific content area or discipline provide
guidance on the WHA®% what content teachers should. In contrast, the
ELA/Literacy standards for literacy in hstory, social studies, science, and
technical subjects provide the HOW such as how teachers can use reading,
speaking, listening, and speaking to help students access and learn the
content. Content teachers are not expected to be reading teacherbut they
are responsible for using their content area expertise to help students meet
the challenges of reading, writing, speaking, listening, and language in their
respective fields.




The Idaho State Department of Education (SDE) website provides a link to t
Standards by grade level, and that link is listed in the references.

Three Key Shifts in English Language Arts 'G‘

Standards

1. Regular practice with complex texis and their academic
language

2. Reading, writing, and speaking grounded in evidence
from texts, both literary and informational

3. Building knowledge through content-rich nonfiction

§ertrmest Compretensive Cener
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The Idaho Standards incorporates three key shifts in ELA, history/social
studies, science, and technical subjects:

1.

Regular practice withcomplex textsand their academic language

Rather than focusing solely on the skills of reading and writing, the
ELA/literacy standards highlight the growing complexity of the texts
students must read to be ready for the demands of college, career, and lif¢
The standads call for a staircase of increasing complexity so that all
students are ready for the demands of collegand careerlevel reading no
later than the end of high school. The standards also outline a progressive
development of reading comprehension so thatudents advancing
through the grades are able to gain more from what they read.

Closely related to text complexity and inextricably connected to reading
comprehension is a focus on academic vocabulary: words that appear in g
variety of content areas (sub asignite and commit). The standards call for
students to grow their vocabularies through a mix of conversation, direct
instruction, and reading.

Reading, writing, and speakingrounded in evidence from texts both
literary and informational

The Common Core emphasizes using evidence from texts to present care
analyses, welldefended claims, and clear information. Rather than asking
students questions they can answer solely from their prior knowledge and




experience, the standards call for sidents to answer questions that
depend on their having read the texts with care.

AEA OAAAET C OOAT AAOAO &I AOGO 11 0¢
information, arguments, ideas, and details based on evidence in the text.

Students should be abléo answer a range otext-dependentguestions,
whose answers require inferences based on careful attention to the text.

3. Building knowledgethrough content-rich nonfiction

Students must be immersed in information about the world around them if
they are to cevelop the strong general knowledge and vocabulary they need
to become successful readers and be prepared for college, career, and life.
y1T £ O0f AGET T Al OA@OO0 bPI AU Al EI BT 00
knowledge. Further, it is vital for students b have extensive opportunities to
build knowledge through texts so they can learn independently.

Grades 6-12 Literacy in History/Social Studies, G‘
Science, & Technical Subjects (examples)

CCSS.ELA-LITERACY.RH.6-8.4

Determine the meaning of words and phrases as they are used in a
text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.

§crtwest Comprabensie Certer
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Here are two example standards for Literacy in History/Social Studies,
Science, and Technical Subjects, grades84

Vertical Aligned Standards - Example G‘

READING STANDARDS FOR LITERATURE
KEY IDEAS AND DETAILS
standard 2

Determine central ideas or themes of 2 text and analyze their development; summarize

eia the key supporting details and ideas.

§ortmest Compeshansie Center
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There is also another great resource/ertically Aligned Standards on the
SDE website calledhe URL to that resource is listed in the references



https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf
https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Grades 4 -8

Determine the main idea of a text and explain how it is supported by key deta
sum

RIA2
RIS.2
RILE2

RIL7.2

RI8.2

8 ot Compreensie Cener
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Here is an example from the vertical alignment in grades-8.

What do you notice about wordprogression at each grade level? (Discuss an
share out.)

Think about how you might use the vertical aligned standards document
when planning lessons.

Any ideas? (Wait time and sharing.)

Again, these Standards broadly reflect the research on improviraglolescent
literacy.

I xh 1T AO6O AEOA ET OI O1 AAUBO OAOOE
improves intermediate literacy!

Skilled Readers

What are some essential components of
being a skilled reader?

16

One of our goals as teachers is to develop skilled readers, so that students @
fully prepared for the rigor of college or a career.

What are some essential components of being a successful/skilled reader?

Think about someone you would consider a skilled reader and describe how
they think and what they can do.

(Have patrticipants turn and talk with a partner. Thken have them share out as
you generate a mind map to display background schema.)

Scarborough’s Reading Rope

LANGUAGE COMPENENSION

v{( E%i\ ;

------------

R

\J
Q

A

Hoa

3AAOAT OT OCEGO 21 PAg
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Hollis Scarborough (2002), Language Comprehension and Word Recognitio
In her illustration, the twisting ropes represent the underlying skills and
elements that come together todrm two necessary braids that represent the
Ox1 AOOAT OEAI AT i PIiTAT OO 1T &£ OEEIIT A
rope reveals how multifaceted each is.
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For either of the two essential components to develop successfully, children
need to be taught theelements necessary for automatic word recognition
(i.e., phonological awareness, decoding, sight recognition of frequent/familia
words), and strategic language comprehension (i.e., background knowledge
vocabulary, verbal reasoning, literacy knowledge)ord recognition is
developed through intentional, systematic, and explicit instruction in the
structure of the English language, such as phonics. Language comprehensi
is developed in a variety of ways through exposure to ideas, conversation,
teacher real alouds, student to student dialogue, and more. In other words, t
unlock comprehension of text, two keys are required being able to read the
words on the page and understanding what the words and language mean
within the texts that children are reading(Davis, 2006).

&AAEI] E OA:AImoré éabdrate@yblanation of the rope can be found
under the resources section of this guide. This resource is only for the
AAAEI EOAOI O 01 pOi OEAA 11 0A AAOAEI

Simple View of Reading (SVR)

ssssss

Word Reading o
oor

Adequate WR
Adequate LC

2

Poor WR
Adequate LC

WRxLC=C

3

Adequate WR
Poor LC

Language Comprehension
stron o

Whiorihwes! Camprenorsive Cenfes
s o
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The Simple View of Reading (SVR) (Gough & Tunmer, 1986)

50EI ¢ OEA AT 1T AAPOO 1T £ 3AAOAT OI 6CES
supported representation of how reading comprehension develops, this
Simple View chart characterizes skillful reading comprehension as the
combination of those two separate, but equally important, components: word
recognition skills and language comprehension ability.

So, we know that we need to account for language comprehension and worg
recognition. Gough and colleagues present this SVR imathematical
algorithm: WR X LC = C. WR refers to word level reading and LC refers to
ability to understand spoken (oral) language. It is simple multiplication
problem? if one element is low, it affects the final outcome. Just as
3AAOAT O1 Oiugratés, ifzamydfAhese pieces are missing, it affects th
end result? comprehension. How can this help us get more targeted with oy
instruction and intervention?




Using the SVR, we can think about four basic profiles of readers:

(Box 1) Look at Bax 1. These readers may have adequate word recognition
and language comprehension. We hope that all our readers are at least
AAANOAOGA ET OEA Oxi ATIibBITAT 008 !1
good in both components?

(Box 2) Look at Box 2. Theseeaders may have poor word recognition and
adequate language comprehension, which results in poor reading
comprehension. In other words, when the text is read orally to them, these
learners can engage in making adequate inferences and answering the kind
of questions that demonstrate an understanding of the text.

(Box 3) Look at Box 3. These readers may have adequate word recognition
and poor language comprehension, which results in poor reading
comprehension. Some English learners (ELSs) fall into this egory, especially
if their first language shares an alphabetic sound system, such as Spanish.
Native speakers of English who fall into the category are sometimes referreg
Ol AO Oxi OA AAI 1 AOOG68 4EAU AAT OAA
text. Anothe more technical term is hyperlexic. This is similar to when you
learn to read a foreign language, such as lItalian, and can pronounce the wo
AT A OAT OAT AAOh AOO AAT 860 OOAAE OEA
or misunderstanding the grammar andsyntax.

(Box 4) Now look at box 4. These readers may have poor word recognition
and poor language comprehension, which results in poor reading
comprehension. If a student has poor word recognition, you will need to
assess language comprehension using reatbuds, or something similar, to
determine if they also struggle with language comprehension.




Our task is to find out why a reader is having difficulties. We want to find
AAAE OAAAAO8O OOOAT COEO AT A AADPEOA
tofil A AAAE OAAAAOG6O xAAET AOOGAO AT A

Again, Box 1 is the goal, because we know that children who have success

with reading comprehension are those who are skilled in both word
recognition and language comprehension.

AEEO EO A AEC AilT AADPOS , AO6O OAEA
learned on this slide. Take out your Conversation Placement. This time, we
xEl'l OOA OEA Al @ 1 AAAT AA O3U1 OEAOEH

bottom center of the placement.

1. Partner 1 will prompt with a question listed in the prompting section.
For example, if | was partner 1, AT O1 AwWHatkeéyhdea® can we
take awaye 0

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placemet citing information from the
Simple View of Reading from slides-8.

3. Then, partners switch roles-partner 2 then asks the question using a
prompt and Partner 1 responds using a sentence starter.

7EAT OEETEET C AAT OO0 3 AAOA iofReadiggEand
the effects of illiteracy, it becomes clear that all teachers share the goal of
helping our students develop skillful reading comprehension across content
areas. We need to embrace that we are all teachers of literacy skill® you
agree?Disagree? What things come to your mind when you hear this? (Pausg
and allow teachers to share with table groups.)




A Collection of the Best Available Evidence

()

IES Practice Guide

The components in this presentation are derived from the Institute for
Educational Sciences (IES): Adolescehiteracy Practice Guide (released
August 2008), which is a collection of the best available evidence related to
specific topics.

&AAE]I EOAOT 060 .1 OAq

There is additional information on the development of the IES guides in
appendix A of the guide. A shorxcerpt on evidencebased practice and how
EQO EO 11 OA AnheHnstitute Bf &du€afivd Scfedces@ES) publishes
practice guides to share evidence and expert guidance on addressing
education-related challenges not readily solved with a single prgram, pollcy,

N s o~ A o~ N s o~ A o~

for a coherent approach to a multifaceted problem. Each recommendation is
explicitly connected to supporting evidence. Using common standards, the
supporting evidence is rated to reflect how well the research demonstrates
the effectiveness of the recommended practices. Strong evidence means
positive findings are demonstrated in multiple weltdesigned, weltexecuted
studies, leaving little or no doubt that the positiveeffects are caused by the
recommended practice. Moderate evidence means walkesigned studies
show positive impacts, but there are questions about whether the findings
can be generalized beyond the study samples or whether the studies
definitively show evidence that the practice is effective. Minimal evidence
means that there is not definitive evidence that the recommended practice i
effective in improving the outcome of interest, although there may be data to
suggest a correlation between the practiealA OEA 1T OOAT I A |
39).




5 Recommendations for Improving Literacy

1. Provide explicit vocabulary instruction
2. Provide direct and explicit comprehension instruction

3. Provide opportunities for extended discussion of text meaning and
interpretation

4. Increase student motivation and engagement in literacy learning

5. Make available intensive and individualized interventions for
struggling readers provided by trained specialists

8 ot Compreensie Cener
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Recommendations for Improving Literacy
The IESguide recommends five areas of instruction for improving literacy.
Please take a minute to read these five recommendation$Vait time).

Why do you think the IESanelists identified these five things?\(ait and
allow for sharing).

NoticeOT A A U8 @ inAdldATOIOsession is focused on taking a closer loo
at Recommendation4: Oncrease motivation and engagement in literacy
learning 8 6

Our goal today is to provide some tools that can be used across content are
for improving student literacy, specificallythrough increased motivation
and engagement in literacy learning.

More information on the five recommendationscan be located from he IES
website: www.ies.ed.gov

Recommendation 4: Increase student motivation and
engagement in literacy learning,

21. .

"AEI OA xA EOI b ET Ol howikcied3e rapkivatieriand 1 A
engagement in literacy learning fitsinto the larger picture of becoming a
skiledreaderAU AT 11T AAOET ¢ @®IBAAOAD OEIOLEG (
which draws on the researchsupported representation of how reading
comprehension develops. Remember, the rope characterizes skillful reading
comprehension as a combination of two separate but equally important
components word recognition skills and language comprehension ability

There is a critical relationship between student motivation, engagement, and
literacy achievement. Some students arrive at middle or high school with the
hard shells of resistant readers or writers, but, underneath, no studenvants
to fail.

Increasing student motivation and engagement is essential to ensuring that
all students have a chance to become successful skilled readers. Helping



http://www.ies.ed.gov/

students to become active participants in their quests to become competent,
confident readers, writers, speakers, and thinkers requires classroom
contexts that motivate and engage students, coupled with explicit literacy
instruction that supports the improvement of their skills.

Focusing on instruction without attention to motivation is not likely to be
successful with adolescentsA focus on motivation and engagement is the
key to any effort to improve the many strands that are woven into skilled
OAAAET ¢ AO OEI x1T 11 3AAOAT Ol OCEGSO
skills will only be improved if the student is motivated and engaged
throughout the learning process

Partner Activity:
, TTE Al -©UA 0BT AOOT A0 AT A ET OOT AOA/
ui 60 O1 AAOOOAT AET ¢ T &£#/ 3AAOAT O1 OGCEG
wondering or havequestions about. (If needed, partners can use the

O3 Ul OEAOGEUA #1711 OAOOAOQEIT 01 ET OO0 A
Conversation Placement to structure discussion.)

In Classrooms where Students are Motivated
to Engage with Literacy Learning

(L

After our session today, you will be able to:

A Describe the importance ofnotivation and engagement in
literacy learning

A Explain how motivation and engagement are different and
what this means for literacy learning

A Discuss 4 or more strategies for increasing motivation and
engagement in the classroom

A Practice and apply strategis for engagement to current core
materials

z A oz N A
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Partner Discussion

+ Picture yourself back in your middie
school days.

« Next, think about what it would be like
to struggle with reading and writing
How would you feel in your classes?
What might you do because of your
struggle?

+ Finally, what do you think might have
motivated you in literacy leaming?

§rtwes Comprabensve Certer
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Picture yourself back in your middle school days.

Next, think about what it would be like to struggle with reading and writing.
How would you feel in your classes? What might you do because of your
struggle?Finally, what do you think might have motivated you in literacy
learning?

(Talk at tables or with a partner. Have participants share out as you generat
a list on chart paper.)

In Classrooms where Students are Motivated
to Engage with Literacy Learning

1. What would teachers be doing?
2. Whatwould students be doing?
3. What would the classroom environment be like?

4. What strategies, resources, activities do you use in your classroom
toincrease student motivation and engagement in literacy leaming?

J§ vt Comprahansive Center
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Thank you for your reflections. Now think about a classroom where
motivation is high in literacy learning.

1. What would teachers be doing?

2. What would students be doing?

3. What would the classroom environment be like?

4. What strategies, resourcesactivities do you use in your classroom to

increase student motivation and engagement in literacy learning?

Discuss with a partner. (Wait and share out.)

Why are Motivation and Engagement Important in
Adolescent Literacy?

()

Why are motivation and engagement important in adolescent literacy? (Wait
time and shareout.)

Motivation and engagement are a primary vehicle for improving literacy in
adolescence. Over time, students who struggle with decoding, fluency,
vocabulary, and comprehension tend to become disengaged. There are alsc
many students who tune out in theclassroom, and who earn failing grades,
though they are in fact highly literate.

Until recently, most middle and high schools in the United States have not
included a focus on improving academic literacy skilts reading, writing,
speaking, listening, and thinking as a primary educational role. People have
largely assumed that students ge supposed to arrive in middle school with
the reading and writing skills necessary to do assignments involving
increasingly complex reading and writing tasks. Some teachers have the
mindset that if students do not have these skills by middle school,ig simply




too late. Other teachers think that some students just do not like to read and

write, s)0OOEAO0 O EOOO OEA xAUu EO EO86
Additionally, many middle school teachers admit that they do not know how
to provide explicit reading and writing instruction. Specific literacy
instruction, as part of contentarea learning, tutoring services, learning

centers, or study skill classes, has been virtually unknown in many middle
schools.

Does this resonate with you? What PD opportunities in literacy have been
offered to you as an intermediate grade teacher? (Wait time and share out.)

For students with poor academic literacy skillsalack of embedded and
explicit literacy support results in a downward spiral that can lead to
disengagement, discouragement, anacademic failure. It is especially
important to motivate students who arrive in middle school classrooms with
a history of failure as readers or writers. People are understandably reluctan
to persist at behaviors that they do not enjoy or that make theneél
incompetent? adolescents even more so. Adolescents with poor literacy
skills will sometimes go to great lengths to hide their deficiency; some of
OEAI AAOGI OA AT 1T OEAAOCAAT A AT Aocu Oi
their struggles, and the effot required is a major reason why many drop out
of school.

Yet discussions with teens who are struggling readers and writers do not
OBCCAOO AiT OEAOGEIT O OOAE AO OxA Ad
xAl 16 AT A OxA OET Ol dlifelany conskg@éhceddf | T A
leaving school with inadequate literacy skills to face the workplace and the
OAODPI 1 OEAEI EOEAO 1T £ AEOEUAT OEEDS8S
literacy skills place them at a distinct disadvantage. They want to be ltet
readers and writers, but in addition to their weak literacy skills, other serious

barriers interfere, such as minimal and often inappropriate help, alienation




from uncomfortable school environments and curricula that seem irrelevant
to their lives, andunreceptive environments for admitting the level of
vulnerability they feel.

Think about the students in your classroom. How have you seen motivation
break down the cycle of failure in a student? (Pause and share with a
partner.)

Please keep your students in mind today as we discuss ways to improve
literacy instruction for ALL of your learners.

What's the Difference between Motivation
and Engagement?

()

Motivation and engagement are not Ssynonymous.

Motivation refers to the desire, reason, or predisposition to become involved
in a task or activity.

Engagement refers to the degree to which a student processes text deeply
through the use of active strategies and thought processes and prior
knowledge. Kamil, Borman, Dole, Kral, Salinger, & Torgesen, 2008)

What percentage of students in your classroom would you guess @mugpped
with a motivation to engage in literacy learning (reading, writing, speaking,
and listening)?Why? (Talk with a partnerShare out.)

Because motivation leads to engagement, motivation is where teachers nee
to begin. Reading and writing, just like anything else, require an investment
by the learner to improve. As humans, we are motivated to engage when we
are interested orhave real purpose for doing soTherefore, motivation to
engage is the first step on the road to improving literacy habits and skills.




School for the Struggling Learner
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It’s like having to show up for a race
every day, knowing that your going to
come in dead last.”

Sam Smith (8th grade)
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Read quote.)
Think of a student you know who appears bored and disconnected in your

classroom. They comeint 1 OO OT 11 xEOE A AAi AA
CEOA A AAOT A6 4EEO OAOO EIT 11 O0ETI
teacher.

What might interactions look like between the teacher and this student? (Pal
and wait for responses.)

Starting in the upperelementary school grades, these kids become
increasingly disconnected, unmotivated, and difficult to manage. Why?
4AEAOA AOA AOAAEO ET OEA AEEI A6O £
unrecognized. It is often the classroom culture that prompts @ supports
reluctant readers and writers towant to engage with literacy tasks, resulting
in their being more open to instruction. Such classroom environments
provide motivation to read, multiple opportunities and authentic reasons to
engage with text, andsafe ways to participate, take risks, and make mistakes
In these classrooms, students feel that the teacher really cares about them
and their learning.

The story illustrates how this type of classroom context worked to encourage
the literacy and learning of one student.

Carly arrived at high school reading at the 5tgrade level. During middle
school, she got involved with a rough crowd that did not care much about do
schoolwork, and figured that no one cared much anyway, so why should she
She sed to like books about real people and stories that the teachers in
elementary school read aloud. In elementary school, she had been a pretty ¢
student.

During the first week of 9th grade, Carly's English teacher told her that she
would like Carlytoj ET  OEA | AT O1 OET C Al OA8 # 4
Ai1T O OEETE Oi 86 4EA OAAAEAOh - 08
Carly's papers, checked in with her daily, and had a frank talk with Carly abg




how she had a lot of potentialyas very smart, and needed to get her reading
and writing up to speed.

The books and short readings that Ms. Warren assigned in English were
interesting and relevant to Carly, describing real events and people with
dilemmas, but they were hard for her tead. Students in Ms. Warren's class
were encouraged to share their opinions and ideabut they always had to
back them up with what they had read in the text. Ms. Warren taught her
students multiple strategies for approaching different types of texts aways
connected what they were reading to important themes in students' lives
power, cheating, love, violence. Carly tried the strategies and found they hel
a lot.

Carly began to work hard but just in that one class. She agreed to join the
mentoring cub because Ms. Warren just wore her down and kept asking her
again and again. To her surprise, Carly found she loved tutoring younger
students, and the experience made her work harder on her own reading and
writing skills so she could be a good role moét®i Tyanna, the 4th grader she
met with after school. Carly's attendance improved because when she skipp
school, both Ms. Warren and Tyanna got on her back about it. She started
working harder on her papers because Ms. Warren commented on them anc
schedled time to meet with her on@n-one to revise them. She asked Carly
guestions about her intent as though she were a real author. Later Carly
AAT EOOAAR O! O OEA AACETTETC ) AEAI
something downtoturnin. ButE AT ) OOAOOAA OEEIT EE]
also liked that Ms. Warren always gave students a choice of what to write
about.

Midway through the year, Ms. Warren told Carly that she had a lot to say an(
suggested that she submit one particular essay to sthool literary magazine
The Mag . Carly balked, but Ms. Warren submitted it anyway and it was
accepted. Kids whom Carly did not even know came up to her and comment
on how much they liked it. When she was asked to be on the editing commit
for The Mag, she was surprised. She started to think that maybe she wasn't s




stupid after all and went to the Learning Center for help with algebra. Her
grades started to improve.

The following year, when she was asked what made the difference for her, C
respd AAA Ei i AAEAOAT Ud O) O xAO - 08 7/
Warren] submitted toThe MagKind of a combination. I'm still not so good at
math. | have trouble sometimes reading my history book, and | hate biclogy
it's gross. But now | know that | aramart and that what | do matters and that |
am just shooting myself in the foot if | don't try. | never thought about college
AAE OAh AOGO 1ix ) OEETE ) xAl O OIi

Intermediate level teacherscan reverse the downward spiral of failure many
students experience by establishing motivating classroomlearning
environment as described in this vignetteand by provide literacy instruction
in the content areas. Although Ms. Warren was apparently walersed in
strategies for improving reading and writing, most contentarea teachers,
including many English teachers, are not.

As described in thestory, Carly was unengaged in school and not willing, at
first, to participate in her own literacy develgoment. She needed to see that
someone cared, needed to have authentic and motivating reasons to read a
write, and needed support to improve her literacy skills. For Carly, as for
many students, motivation and engagement led to increased literacy skills
and higher seltesteem as a reader, writer, and learner, which led, in turn, to
improved academic achievement

Shut-down Learner Signs

One of the worst feelings a child can have is being discouraged in school. T}
sense of hopelessness that pervades can become almost insurmountable.

The signs of a shutdlown learner typically emerge in the upper elementary
grades, becoming much more pronounced by high school.

As you read over the signs, what stands out to you? What do they make you
wonder about? (Wait time and allow responses.)




If adolescents are two, three, or more years behind grade level in reading,
they've probably already experienced years of frustration and failure, and
they may come across as unmotivated, unengaged, and skeptical of any ne
literacy class or program. When teehing older students, then, the challenge
isn't just to provide systematic instruction but also to help them build trust in
their teachers, confidence in their own abilities, and enthusiasm for the work
they do in school.

Connection Between Motivation, Engagement,
and Achievement

‘ ‘ Motivation and engagement are critical for adolescant
readers. If students are not molivated to read, research
shows that they will simply not benefit from reading
instruction. In other words, adolescents will take on the
task of learning how to read (or write) better only if they
have sufficiently compelling reasans for doing s

Kamil, 2003
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The Connection BetweenMotivation, Engagement, and Achievement
By the time students reach middle and high school, many of them have a vie
of themselves as people who do not read and write, at least in school. It is
often difficult for teachers to know if middle school and higtschool students
cannot or will not do the assignments; often all they know is that students do
not do them. Herein lies the challenge for teacherhow to motivate middle
school students to read and write so that they engage in literacy tasks and a
willi ng to accept instruction and take advantage of opportunities to practice
and accept feedback, thereby improving their academic literacy skills that
will, in turn, improve their content-area learning and achievement.

10O +ATEl j¢nmnoq blatdler@ayenie@ ré critdal forO E §
adolescent readers. If students are not motivated to read, research shows th
they will simply not benefit from reading instruction.6

Somotivation to engage is the first step on the road to improving literacy
habits and skills.

Strategies to Motivate & Engage Students

Establish meaningful and engaging
@  content learning goals

g Provide apositive learning

environment that promotes autonomy
@ Make Iteracy expariences
more relevant
@  Build in certain instructional
conditions

7EIT EAT "OO0OI AO 9AAOO I TAA AZPOAOOA
AOGO OEA T ECEOEITC T &£ A EEOAS8OG

Through an extensive review of thditerature, researchers have identified
reliable patterns of beliefs and behaviors that help teachers kindle the fire of
learning through motivation. (Dweck & Leggett, 1988; Kaplan & Maehr, 2007,
Ryan & Deci, 2000).




30

Whether students are merely bored orituly struggle with literacy, the advice
is more or less the sameaccording to the IES guidegsearch strongly
suggests that teachers do the following to increase motivation and
engagement (point to slide).

Take a minute to read over these four suggesis while making connections to
your own experiences and beliefs
(Wait time. Share out.)

)y AT 160 OAA AAOTET C PTET OOh COAAAQ
research say about extrinsic motivation?

There is a widely held belief that learning can be by emphasized with the
motivation of external incentives and reminding students of the impact of
learning on grades. However, research has suggested that this strategy
actually has detrimental effects. Wen pressure is placed on students to

x] OE EAOA Oi AAEEAOA OCIT A COAAAOGG

A metaanalysis of over 100 studies on using incentives as motivation found
intrinsic motivation is associated with greater levels okffort, satisfaction,
and learning while incentive rewards (extrinsic motivators) dampen an

ET AEOEAOCOAI 60 ET OOET OEA i1 OEOGAOQEIT T h
(Deci et al., 1999).

Contrary to these three tenets of motivation, educators and pants often use
external motivators, such as rewards and punishments, to coerce desired
behaviors (Niemiec & Ryan, 2009). Although these solutions may be effectiv
intheshort-OAOI h OEAU 1T £O0AT Ohefiringicl A O
motivation for learning (Deci, 1971; Kohn, 1993). Extrinsic incentives (e.g.,
badges) often populate educational technologies, but there are better
APDPOT AAEAO O1 AT CACET ¢ OOOAAT OO OE
motivation, support their persistence with challenging tasksand encourage
the development of a healthy mindset about learning.




What has been your experience with extrinsic motivation tactics? (Pause an
share out.)

Strategies to Motivate & Engage Students

@ Establish meaningful and engaging

content learning goals

+ Clear purpose — the “why" of leaming goals
+ Checks for understanding
+ Feedback on leaming

* Metacognition
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1. Establish meaningful and engaging content learning goals around the
essential ideas of a discipline as well as the specific learning processes
students use to access those ideas.

We know the importance of providingstudents with a purpose for reading,

and activating students' prior knowledge.

How might you do this in your discipline? (Turn asalk. Share out.)

Establishing a purpose for reading is also related to improved
comprehension. When students have a purpose for reading and have
adequate background knowledge, they are more apt to be engaged,
persevering through challenging text.

) Odpually importanttomi T EOT O OOOAAT 008 DOI CO/
for comprehension andhelp them todevelop more control over theirown
thinking processes relevant to the discipline.

(Pass out Handout 1)

Handout 1: Engaging Techniques to Check for Understanding
Theseengagingactivities involve specific learning processes that help
students access key ideas of a discipline. They also serve as formative
assessmenfor checks for understanding that help the teacher monitor
OOOAAT OO6 #@red COAOO 1 OAO

Core Curricula Connection:
(Give a few examples from list of techniques. Then, ask participants to find 1
2 that might fit well with something they teach. Turn and talk. Share out.)




Strategies to Motivate & Engage Students

Provide a positive learning snvironment
utonomy

that promotes a

+ Choice and flexibility
* Autonomy

+ Appreciation of differing perspectives
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2. Provide a positive learning environment that  promotes student
autonomy in learning.

$EA UT O ETix OEAO EAZ A OOOCAAT O AAI

first few weeks of school, he will not do as well academically in that class?

In safe and responsive classrooms, teachers respond toadelscents' needs for
choice and flexibility and offer clear expectations and support for higher
achievement. Teachers are also responsive to differing cultural and
socioeconomic perspectives, making their appreciation of these perspectives
clear through their facilitation of discussion, choices of literature, structuring
of assignments, and assessment strategies.

Autonomy is the need for internal sense of control and agency; the ability to
self-direct behavior and independently pursue goals, interests, ahdesires.
Research has shown that the structure of tasks, the nature of teacher
feedback, and the extent to which learning opportunities foster autonomy
compared to limiting independence, can impact engagement in tasks and
development of academic skills.

Socratic Circles are a way to create a positive learning environment that
promotes an appreciation for differing perspectives. This motivating strategy
also enhances reading comprehension, listening and speaking skills, and
builds confidence in students.By giving students ownership over the
classroom discussion, they become more independent and motivated
learners. Because there is a direct relationship between the level of
participation and the richness of the experience, Socratic Circles teach
student to take responsibility for the quality of their own learning.
, AO1 AU , Al AOECEO j pwwuqh AAEET AO A
ET OAT T AAOOAT AT 1 OA OOBekefd also idclhide OA OA A

1 Student Motivation

A High Engagement

A ContentLearning




A Literacy

A Thinking Skills

A Psychological

A SocioCultural
, AOBO OAEA A 111 Ewd@indeehse m@ivatoahnd E A
engagement in your students.

How do Socratic Circles Work?

33

Handout 2: Socratic Planning Support

How do Socratic circles work?

Take a minuteto look over this handout and talk with a partner about how
Socratic circles work.

(Partners discuss and then have a few people share out.)

Immediate and Corrective Feedback

‘ ‘ Feedback is when a teacher directly imparts his/her
evalu: of a child, a child's strategies and skills, or a
child’'s achievement (often in rel

provides information about that

ta goals), and
uation.

Adapted from Askew, 2000
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Another form of motivation is providing explicit feedback to students about
their learning progress is anothe highly motivating strategy when done with
non-judgmental language.

(Read quote on slide.)

Immediate and Corrective Feedback

Evaluative feedback = Judgmental | Formative feedback = Descriptive
i unishms etin

()

(Read and discuss the slide with participants.)

The first type of feedback is evaluative feedback. The evaluative feedback
included in the research looks at giving rewards and punishments or
expressing approval or disapproval of student understanding. This type of
feedback can be either positive or nedgave. And according to research in
1996 by Tunstall and Gipp, evaluative feedback is judgmentalexpectations
are made either implicit or explicit, depending on the feedback.




Research shows that formativeor descriptive, feedback makes specific
referenced0 O1T A OOOAAT 060 AAEEAOGAI AT O 1
student improvement. This feedback style includes such aspects as: informif
students whether their understanding is right or wrong, describing why an
answer is correct, telling students what thg have and have not achieved,
specifying or implying a better way of doing something, and having students
make suggestions on how they can improve their learning.

The emphasis should be placed on incorporating a higher ratio of formative
vs. evaluativefeedback. Someips for giving feedbackinclude: be specific, use
a neutral tone, and dress effort.

What are some other tips you might give someone for giving feedback? (Tur
and talk. Share out and record responses on chart paper.)

(Other tips might include using errors as an opportunity for teaching,
stressing the importance of learning, written feedback, asking questions, set
the goal of three positives for each negative, avoid phony praise and eae-
one conferences.)

Strategies to Motivate & Engage Students

* Relatedness and meaning
+ Connections to real life

+ Student interests
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Make Literacy AGDAOEAT AAO 11 OA OAI AGAT O O
life, or important current events.

Relatedness/meaning pertains to the notion that learning experiences need
01 AA Pi AAAA ET O0I OEA Ai1 OA@OO 1 &
interests, or wnnect to a larger body of knowledge, in order to be salient.
Engagement among students is increased when meaningful connections are
i AAA AAOxAAT OAEITT1 xT OEh OEA OOOAA
OOOAAT 080 PAOOTT AT AT A20083AAAT EA CI

Adolescents are not passive recipients of information who have few skills.
They are, instead, actively curious young people with background knowledgs
and a wide range of literacy skills that they may or may not be using in

school. For strugglingadolescent readers, creating student interest is as vital




as teaching language skills. Improving their skills involves gaining their
participation.

To help adolescents motivated in literacy habits and skills, teachers can buil
on needs, interests, andispositions that adolescents have attained over the
UAAOO8 - AEA 1T EOAOAAU AgGPAOEAT AAO I
everyday life, or important current events. In classrooms that promote
motivation, teachers continually make connections between tég and the life
experiences of students, films, other texts, previous school experiences, ang
the topic at hand. Students need to feel as though their life experiences are
relevant and appreciated and that they are expected to use their own and
others' experiences to make sense of text and content. The content they are
learning must be meaningful and connected, not isolated and foreign. The ug
I £/ OAAETT1TcUu EO T #0AT EECEI U i1 OE
in their daily lives. The abilityto revise on the computer, tablet or phone, to
add effects (color, graphics, sound) to presentations, and to code or mark te
using word processing features such as highlighting motivates many
students, especially when this capability is combined with aauthentic
purpose to read and write.

Connection to real life events and experiences will also increase student
motivation and engagement. A variety of approachesdemonstration, film,
field trips, picture books, discussion is motivating to build students'
background knowledge. Here is a tool for planning real life lessons in Social
Studies, Scieng, and Math.

(Pass out Handouts3 & 4)
Handout 3: Real Life Writing
Handout 44 4EA O70OEQOET C ! AOI 60 OEA #0O0
Core Curricula Connection:
1. Look over these handouts and think about how you might use these
with your curriculum.




2. Share your ideas with a partner and reflect on the following questions
On a scale from 110 how motivating and engaging will this be for your
students? Why did you chose that number?

Designing Surveys

Online survey tools such as Socralive, PollEverywhere, Kahool, and Survey Mankey

LET'S TRY IT!

Designing Surveys

If you and your students have access to the internet in class, a great way to
develop student surveys is by utilizing free online survey tools such as
Socrative, PollEverywhere , Kahoot, and Survey Monkey .

Are these survey platforms familiar to anyone? (Wait) If so, how dgou use
them to motivate and engage students? (Share out.)

Surveys can be used toigcover topics of interest by presenting students with
guestions,and then look for any patterns in their responses. Next, ask
yourself: While teaching students the requird skills and academic standards
in the curriculum, in what ways can | center this as a topic in our unit of
study?

, AO6O OOU EOA

First, take the survey on your phone or device.
. Agbh 1 AOG6O0 1TTE AO OEA OAOGOI 00 ¢
Survey:https://PollEv.com/surveys/BmvzEOznsmtD82Au5DbgD/respond

[Survey includes the following questions:
A What is something or someone you personally would like to know mo
about? ([insert name of popular singer], computer coding, break
dancing, comstruction, spoken word)



https://www.socrative.com/
https://www.polleverywhere.com/
https://getkahoot.com/how-it-works
https://www.surveymonkey.com/

A -AEA A 1T EOO 1T &£ Al1l OEA OEEI GO ¢
wish you could. (how to get your first job, saving money, cooking,
designing video games)

A What is a career/job you are super interested in? (FBI agent, gding
college, hairstylist, journalist)

A What are things that personally bug you about the world? (younger
brothers, adults not trusting kids, pollution, that fast food is bad for
you)

A What is a problem of concern for people your age? (gossip, unfair rulg
not having money, gangs)

While teaching students the required skills and academic standards in your
current curriculum, in what ways can you center one or more of these
answers as a topic in your unit of study? (Work alone or with a partner.
Share out)

Where would this format fit best in your curriculum? How might you use it in
your classroom? (Wait time and share out ideas.)

Strategies to Motivate & Engage Students

« Student goal setting

« Self-directed leaming
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Build in certain instructional conditions, such as student goal setting,
self-directed learning, and collaborative learning, to increase reading
engagement and conceptual learning for students

Across frameworks of motivation, researchers generally agree that learning
most productive when students are selfegulated and challengeseeking
(Bruner, 1962; Clifford, 1990 Reeve, 2009).

Helping students make connections between their own goals and their
choices of texts is also important for how students develop the ability to use
text to learn. Students should be given significant freedom in school to read
and write about topics of their own choosing. Their teachers should help
them find interesting and suitable reading materials and plenty of
opportunities to interact with their classmates, especially to discuss what




they read. Authenticity is often the hidden key to mtivating reluctant
readers and writers to engage in academic literacy tasks. Yet in many middl¢
and high school classrooms, authentic literacy tasks, if they occur at all, tenc
to be infrequent events. Adolescents want their work to matter, and they
want to conduct inquiry for reasons other than it being an assignment or an
exercise. Other authentic literacy tasks include adolescents reading with
younger students or creating books on tape or authoring books for them,
designing Web sites, writing newspapearticles, and conducting and
reporting upon inquiries that reflect real societal concerns (such as
neighborhood crime, pollution, teen issues, or school or city policies that
affect them or their families). These strategies often motivate and engage
students to persist with challenging or extended reading or writing tasks
(Alvermann, 2001).

Learning Point Associates. (2005). Using Student Engagement to Improve
Adolescent Literacy. NCREL Quick Key Action Guide, No. 10. Retrieved
September 24, 2007, fronhttp://www.learningpt.org/pdfs/gkey10.pdf

#1 1 DPAOAT AA OA1 AGAO O1 OOOAAT 6068 1 A
successful at tackling learning challenges. The feedback students receive
about the pupose of an activity, and the role of failure on the path to succes;
can have a significant impact on their own personal theories about how
intelligence works and the rationale for their successes.

Activity: Conditions for Engagement

A positive learning environment - Conditions for engagement

The literature is full of examples of how the climate and conditions of the
classroom really can make a difference in whether or not adolescents choos
to engage in literacy tasks. We know that the learning environment and
culture within each classroom play a part in supporting or undermining the
chances that middle and high school students will participate in, and
therefore benefit from, literacy development through the engagement
instruction cycle. This is the case with students at all literackevels, including



http://www.learningpt.org/pdfs/qkey10.pdf

struggling readers and writers, English language learners, reluctant readers
and writers, and aliterate students (those students who have adequate
reading and writing skills but typically choose not to read or write). This
understanding means it is well worth paying attention to the elements of
classroom culture and environment to ensure that the conditions for literacy
learning are in place.

(Pass out Handoub)
Handout 5: Vignette

(The following vignette describes students' engagememith a variety of
literacy tasks when these were assigned within a motivating and supportive
learning environment coupled with effective instruction.

Core Curricula Connection:
(Describe activity z read from slide. After activity, ask participants to shre
out.)

In this vignette, several key factors relating to motivation inspired Kamal's
team to engage with much more rigorous reading and writing than was
typically the case. The students were working together on an issue they
thought was important; they had choice and autonomy in the decisions abou
how to gather and present the information; and the presentation was for an
authentic audience beyond the teacher or their peers.
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Our final activity is a think, write, and share reflection. Take somime to
think about your responses to the questions, jot down your answers, and
finally share your ideas with a partner.

(If short on time, have participantssimply sharetheir reflections with their
structured partner. If time allows, complete the insdle-outside circle
activity.)

1. Remember that your number in your structured partnering-1 or 2.

2. p6 O OET Ol A OOAT A Ob/ ARA UAGAOA
circle, you should turn your body to face outward.

3. 4EATh ¢80 OEI O A OOAT A OB AT A i
p6IOBAA UT O8O0A T AAA UT OO AEOAI An
OEA pdoOs

4. Discuss questior#l from the slide with the person in front of
you. Inside circle will share first, then outside

5. When finished, outside circle should move clockwise two spaces.

6. Discuss questior#2 from the slide with the new person in front of
you. This time, outside circle will share first.

Continue in this manner until all questions have been discussed.

Closeby reviewing the outcomes for today (reference outcomes on chart
paper):

A Describe the importance of motivation and engagement in literacy
learning

A Explain how motivation and engagement are different and what this
means for literacy learning]

A Learn 2-3 strategies for increasing motivation and engagement in the
classroom

A Practiceand apply strategies for engagemertb current core materials

AT 1T AO &4
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